In the field of action learning some studies hold aspects of interest that are thought-provoking and challenge us to want to learn more by helping us to ask and pose more informed questions. The importance of developing research material which seeks to foster and promote questions is increasing, not just for the development of action learning but also for the reputation of how we engage and research in the field. But what makes action learning interesting, are we at the point where it is simply a game of who can best replicate existing studies, has our ability to ask meaningful questions disappeared? In this context it is now time to examine what makes action learning interesting and purposeful. Interesting studies can be broadly defined as well-crafted and well written material which offers a plausible point of supportive argumentation which directly challenges existing or established knowledge by producing new ideas, findings or purposeful points of interest which can be used to inform how we question or view aspects of the existing field by promoting new values and perspectives. Gibbens (1984, 4) defines human knowledge and knowing as 'inherent within the ability to go on within the routines of social life, where human agency represents the autonomous agent'. Our ability, to enact knowing through their day to day activities, is not separate from us, but rather in the processes of our social interactions. Our learning cannot be viewed or understood as a static entity rather it is enacted, knowing-how to do something is a capability generated through action, emerging from both the situated and ongoing co-evolution of the interrelationships which exist between the people and their communities, for example. The co-production of knowledge in action presents a modality of inquiry where researchers, scholars and practitioners have the potential to work together to develop more effective methods which support or develop solutions to problems in the world of practice, offering the capacity to generate insights for applied theory and practice.
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As a community of action learners our dialogue must be recognised as the primary source of engagement to how we relate and ultimately write or speak to our community, our words represent the possibility of discovery which goes beyond the mere trivial, but rather has the capacity to action change in our meanings or process, holding the ability to create new meaning. Capturing, understanding, being attentive, aware and appreciative of our dialogical practices is encompassed in our intents, our relations with others, our orientations, and a representation of our enacted actions. Through the articles we have presented in this issue we seek to offer you a point of discussion on the need to advance the nature of scholarship in the action learning field, we present this issue as a mode of intervention which draws discussion toward how we situate, conceptualise and practice 'action'. Approaching our scholarship by acknowledging the political, social and cultural agenda of the field's traditional values in terms of how we act and intervene as scholars. In this issue of the journal we are introduced to several interesting papers. The first paper by Garcia-Palaoa et al., explores the process of learning within the individual, team and organisational context, specifically in regards to the means of knowledge transfer as a means of finding solutions to social problems, we are given insight to how the use of an action learning programme was developed in presenting pedagogical theory to preservice teachers. The second paper by Edmonstone invites us to consider Revans' involvement in the international aspect of action learning and 'national' cultures. The paper provides some thought-provoking insights as it seeks to describe the author's personal experience of action learning in cross-cultural contexts, addresses the issue of acculturation providing examples of the use of action learning in varying cultural settings. Finally, in our third paper by Bourner and Rospigliosi we are presented with understanding the 'ethos' in action learning, by exploring how it was influenced by the early family experience of Reg Revans as the originator of action learning. In order to do so it examines what is meant by the term 'ethos of action learning' in terms of its values and beliefs. An integral part of this journal is our Accounts of Practice which demonstrates not only an articulated understanding of learning in action and inquiry but also the means to which practices are oriented and crafted as we engage and act in the moment. In this issue, we are presented with three accounts of how action learning is being used and developed within national services and international educational settings.
